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John F. Kennedy Catholic School is the K-8 Catholic school of Our Lady of Victory parish.  Opened in 

1964, JFK served students in grades 2-5.  By 1982, JFK was a growing K-8 school.  In 1985, Guardian 

Angel Pre-school was added to JFK.  In 1987, more classrooms and a parish center were added to the 

original building.  JFK’s enrollment peaked in 1993 and has seen decreases since then.  Currently, JFK 

serves 260 students in K-8 and 54 students in its pre-school.  The racial make-up is approximately 90% 

white, and about 5% of the students participate in the free and reduced lunch program. 

All segments of the parish/community are involved in the continuous improvement of JFK.  The Our Lady 

of Victory Board of Education, compromised of elected members of the parish community and the 

pastor, has direct oversight of the parish’s school.  The Board of Education also reports to OLV’s Parish 

Council and Finance Council.  These two councils have both elected and appointed membership.  All 

three governing bodies have input into the education of students at JFK. 

The Board of Education has approved a School Improvement Advisory Committee consisting of the 

pastor, principal, board of education members, JFK staff members, parents of JFK students, current and 

former JFK students, and parish/community members.  The School Improvement Advisory Committee 

meets at least twice per year, analyzes and discusses student achievement data and needs assessment 

information, and makes goal recommendations to the entire Board of Education. 

Through other formal organizations, such as the Home and School Association and the Athletic Club, 

through ad hoc committees of all of the various organizations, and through formal and informal 

information gathering techniques, all parish/community members have ownership of John F. Kennedy 

Catholic School. 

I.  What do data tell us about our student-learning needs? 

A.  What data do we collect? 

In order to relate to state indicators and locally determined indicators, JFK collects the following data on 

a long-range scale or plan:  (LRDA1) 

  

--Trend line and subgroup data for ITBS reading, math, and science in grades 4 and 8 (LRDA2) 
--Trend line data for ITBS reading, math, and science in grades 3-8, with grades 3 and 5 beginning in 
2003 (LRDA3) 
--Trend line data for Diocesan-wide alternate assessments for reading, math, and science in grades 4 
and 8 (LRDA4) 
--Trend line data for ITBS national grade equivalents in reading, math, and science in grades 3-8, with 
grades 3 and 5 beginning in 2003.  Annual, biennium, and triennium trend lines are examined. (LRDA3 
and LRDA4) 



--Number of hands-on science activities per grade level (LRDA4) 
--Indicators of high school success of JFK graduates such as membership in National Honor Societies, 
scholarship recipients, high school GPAs, and the number of JFK graduates who graduate at or near the 
top of their high school classes 
--Honor roll data for students in grades 6-8 
--Number of 8th graders with GPAs above 3.5 since 3rd grade 
--Algebra aptitude test taken by 8th graders 
--Gospel Values/School Climate survey of staff, students, and parents (LC3, LRDA3, LRDA4) 
--Enrollment data (LRDA3) 
--Financial data 
--Attendance data 
--Behavioral data 
--Baptismal data 
 
In addition to the above collection of data on a yearly or every other year basis, JFK collects the 

following data:   

  

--Catholic School Profile (LC3) 
--Assessment of Catechesis and Religious Education (LRDA3) 
--Strengths, weakness, opportunities, and threats for OLV’s 3-5 Year Strategic Plan (LC3) 
--Technology surveys used to create the “Vision for the Use of Technology at JFK” (LC3) 
--“Wish list” information (LC3) 
--Sub-categories of weakness over time within ITBS areas of reading comprehension, math, and science. 
--Demographic information for the community 
 

Data is also collected from the community on a short-term basis for specific purposes such as the 

following: 

  

--Review of the lunch program 
--Review of homework 
--Participation in the Iowa youth survey 
 

B.  How do we collect and analyze data to determine prioritized student learning needs? 

At JFK, the principal orchestrates the collection and analysis of data through his own work, through the 

work of the four standing Comprehensive School Improvement Plan (CSIP) committees, and through the 

work of the School Improvement Advisory Committee.  The principal then reports the information to the 

board of education and community.  

Each year, the data listed in I.A. above is collected, summarized, and analyzed.  Some of this work is 

done directly by the principal, and some is done by the four standing CSIP committees.  Every teaching 

staff member of JFK serves on one of the four CSIP committees: reading comprehension, math, science, 

or Gospel Values/School Climate.  Each committee collects, summarizes, and analyzes the data for its 

respective subject or area of focus.  It then presents this information to the whole staff and identifies 



targeted areas during regular staff meetings.  Data concerning implementation of strategies and actions 

to address the targeted areas is also collected, summarized, analyzed, and distributed to the staff.  

Information related to the above work is presented to various community groups and stakeholders, 

including the Home and School Association, the board of education, the parish council, parents, Our 

Lady of Victory parish members, and the School Improvement Advisory Committee (SIAC). 

The SIAC reviews the work of the CSIP committees and principal and conducts its own analysis of some 

of the data.  The SIAC then makes its prioritized recommendations to the Board of Education.  The Board 

of Education makes its decisions based upon the recommendations and its own analysis of some data. 

 

C.  What did we learn through this data analysis? 

Analysis of the data collected at JFK yielded the following information: (LRDA1, LRDA2, LRDA3, LRDA4) 

  

--Given the number of students in each grade (20-40), ITBS trend line data is relatively stable with 
fluctuations, even in biennium and triennium analysis, seemingly dependent more on a particular class 
moving through the grades than on systemic issues. 
--Given the number of students in each grade (20-40), the movement of one student’s ITBS scores even 
slightly up or down can change the percentage of students in each achievement reporting category by as 
much as 5%. 
--While ITBS scores in reading comprehension, math, and science are all one to two grade levels above 
national grade equivalents, math ITBS scores are the weakest of the three areas. 
--The weakest sub-category of reading comprehension on the ITBS is in analysis and generalization. 
--The weakest sub-category within the concepts section of the math ITBS is estimation. 
--The weakest sub-category within the problem solving and data interpretation of the math ITBS is 
multiple step problem solving. 
--Math computation scores, which are not part of the math ITBS scores, are an area of concern.  Within 
the math computation scores, items related to the use of fractions are the weakest. 
--The number of students meeting the cut-off on the algebra aptitude test each year varies quite a bit. 
--Identification of the weakest areas on the science ITBS scores shows a split among grade levels tested. 
--The number of hands-on science activities per grade level has increased over the last two years. 
--JFK graduates do quite well in high school.  Twenty-four percent of the students in Assumption High 
School’s National Honor Society in 2003-04 were JFK graduates.  The Davenport Rotary Scholarship for a 
graduating high school senior has gone to a JFK graduate the last three years.  Fifty percent of the 
graduating seniors at AHS in the class of 2004 who had GPAs above a 4.0 were JFK graduates.  Eighty 
percent of JFK’s graduates in the Assumption class of 2004 had GPAs above a 3.0.  There have been nine 
valedictorians at Assumption High School in the last eleven years who were JFK graduates.  JFK 
graduates are often among the top students at other area high schools, including West and North high 
schools in at least 2003 and 2004. 
--Forty-five percent of the JFK students in grades 6-8 in 2003-04 made the A honor roll in at least one 
quarter in 2003-04.  Eighty-five percent made at least the B honor roll. 
--One third of JFK’s 8th graders in 2004 received the President’s Education Award for having at least a 
3.5 GPA in every quarter since the third grade. 



--Staff, students, and parents like the education students receive at JFK and reported many positive 
characteristics on the school climate survey in 2002, including the following:  effective and caring 
teachers; strong, positive friendships; a family atmosphere; and smaller class sizes.  (LC3) 
--Of all of the indicators related to school climate in the school climate survey and the Assessment of 
Catechesis and Religious Education, responses to items that might be seen as relating to respect, 
although still rated in the above average to high categories, were the lowest on Likert scales.  (LC3) 
--Students’ correct responses on the Gospel Values survey in 2002 dealing with knowledge and 
application of The Greatest Commandments were weaker than other questions. 
--Enrollment has been declining at JFK since the 1993-94 school year.  However, there also seems to be a 
potential market for increasing the number of students at JFK.  (LC3) 
--The financial status of JFK and OLV are relatively stable, although continued financial support is always 
needed.  Of all the indicators of a “viable” school in the Catholic School Profile survey, the financial 
aspects are the biggest challenges facing JFK.  (LC3) 
--JFK is an integral part of Our Lady of Victory parish.  (LC3) 
--High priority “wish list” items include staff salaries and benefits, a resource teacher and guidance 
counseling services, continual replacement and support for direct instructional resources (textbooks and 
materials) and technology (particularly computer technology), and renovating the library/media center 
and restrooms.  Funding sources to be explored include grants and the operation of a daycare.  (LC3) 
 

D.  From the data analysis, what are our prioritized needs? 

JFK has prioritized the following educational needs:  (LC4) 

  

--Increase student performance in reading comprehension, math, and science. 
--Increase students’ demonstration of integrated Gospel values throughout their daily lives.     
--Increase enrollment at JFK. 
--Make advances in accomplishing items on JFK’s “wish list.”  
 

E.  How will we develop goals and actions based upon the prioritized needs? 

The principal, CSIP committees, and SIAC will use the prioritized needs to generate and recommend 

goals to the board of education.  Standing and ad hoc committees of the board, utilizing community 

input, will also generate goals.  All of these same groups will identify and/or design strategies and 

activities that will align with and support the goals. 

 

II.  What do/will we do to meet student learning needs? 

A.  What long-range goals have been established to support prioritized student needs? 

Using information from JFK and OLV’s constituents, the following student learning goals for all students 

have been adopted and/or reviewed and revised by the board of education. (LC5)  These goals are in 

two categories:  student learning goals expected of all graduates of JFK and long-range student 

achievement goals. 

 



Student Learning Goals:  (LC6) 

  

--Demonstrate integrated Gospel values throughout their daily lives. 
--Accept Church, civic, and personal responsibility. 
--Access and use information effectively and morally. 
--Anticipate and constructively react to change. 
--Apply technology morally and competently. 
--Communicate ideas and feelings effectively in various ways. 
--Demonstrate life-management, work, world, and social skills. 
--Display global awareness, cross-cultural understanding, and social justice principles. 
--Demonstrate personal wellness practices. 
--Think critically and creatively. 
--Solve problems independently and cooperatively. 
--Reason scientifically, mathematically, and historically. 
 

Long-range Student Achievement Goals: 

  

Goal 1:  All students will achieve at high levels in reading comprehension. (LRG1, MCGF3) 
The following indicators will measure progress with goal 1: 
a.  The percent of students who score at the proficient level or above (41st percentile or above using 
national norms) on the ITBS Reading Comprehension Test in grades 4 and 8. 
b.  The national grade equivalency scores for the ITBS Reading Comprehension Test for students in 
grades 3-8. 
c.  The percentage of students in grades 4 and 8 who achieve at the proficient level on the Diocesan-
wide reading assessment. 
 
Goal 2:  All students will achieve at high levels in mathematics. (LRG2, MCGF3) 
The following indicators will measure progress with goal 2: 
a.  The percent of students who score at the proficient level or above (41st percentile or above using 
national norms) on the ITBS Mathematics Total Test in grades 4 and 8. 
b.  The national grade equivalency scores for the ITBS Mathematics Total Test for students in grades 3-8. 
c.  The national grade equivalency scores for the ITBS Mathematics Computation Test for students in 
grades 3-8 
d.  The percentage of students in grades 4 and 8 who achieve at the proficient level on the Diocesan-
wide mathematics assessment. 
 
Goal 3:  All students will achieve at high levels in science. (LRG3, MCGF3) 
The following indicators will measure progress with goal 3: 
a.  The percent of students who score at the proficient level or above (41st percentile or above using 
national norms) on the ITBS Science Test in grades 4 and 8. 
b.  The national grade equivalency scores for the ITBS Science Test for students in grades 3-8. 
c.  The percentage of students in grades 4 and 8 who achieve at the proficient level on the Diocesan-
wide science assessment. 
  



Goal 4:  All students will demonstrate integrated Gospel values throughout their daily lives.  (MCGF3) 
The following indicators will measure progress with goal 4: 
a.  The percent of students who answer correctly questions regarding both parts of The Greatest 
Commandment. 
b.  The rating of perceived levels of respect within the building, according to a Likert-type scale.   
 

 

B.  What process will be used to determine what we will do to meet the long-range goals? 

JFK’s four standing CSIP committees and principal work throughout the year to address the long-range 

goals.  The CSIP committees collect, summarize, and analyze data in relation to the long-range goals.  

They identify targeted areas in relation to each long-range goal. 

The CSIP committees then investigate research-based strategies and methods that may address the 

targets.  This process, continuing on to unified training of and implementation by the entire teaching 

staff, uses a process very similar to the Iowa Professional Development Model.  (PD5) 

The School Improvement Advisory Committee examines the work of this process, makes any 

appropriate adjustments, approves the plans and actions, and makes recommendations to the Board of 

Education.  The Board of Education makes the final approval of the plans.   

The above process is communicated with various community groups and stakeholders.  

 

C.  What is our current practice to support these long-range goals? 

1.  Instructional Strategies Currently Used 

Leveled reading groups (K-5) 
Think Alouds (K-8) 
Read Alouds (K-8) 
Structural Analysis of unknown words (K-8) 
Time for independent reading of material of students’ own choosing (K-8) 
Reading Circles  (7-8) 
Hands-On Science (K-8) 
Focus on Scientific Method (K-8) 
Daily Oral Language (K-8) 
Leveled math classes (8) 
Foldables and problem solving steps (K-8) 
Flexible small group instruction (K-8) 
Cooperative Learning (K-8) 
Learning Stations (K-2) 
Standards-Based Instruction 
Explicit Instruction 

 
2.  Instructional Programs and/or Support Services Used 

Professional Development Plan 



Teacher mentors 
Talented and gifted activities, including test-out options and alternative activities (K-8) 
Technology-Based Reading and Mathematics Programs (1-8) 
At-risk plans and accommodations (K-8)                     
Student Assistance Program (K-8, partnership with community health providers) 
Title VI and Eisenhower funded projects 
Safe and Drug-Free Schools funded projects 
Gospel Values challenge (positive behavior supports) 
Kindness and Justice challenge (positive behavior supports) 

 
3.  System-Wide Management Supports Used 

Resource allocation (e.g., financial and personnel) 
Technology 
Policy development 
Personnel evaluation systems 
Curriculum development 
Iowa Professional Development Model support 

 

D.  How is our current practice aligned with or supported by the research base? 

In addition to practices previously in place, JFK’s CSIP committees, in 2002-03, began finding information 

on “best practices” in each of the targeted areas:  reading comprehension, math, and science.  Several 

practices were recommended and utilized.  By 2003-04, the CSIP committees were revising their focus 

and began exploring research-based strategies that address targeted areas related to the long-range 

goals within the general areas of reading comprehension, math, and science.  The Iowa Content Area 

Network, the Area Education Agency, and research available through the teachers’ connections with St. 

Ambrose University have been very beneficial to this process.  

The following current practices are aligned with or supported by the research base:  (AMN1, AMN2, 

AMN3) 

  

Specific to Reading: Think Alouds 
(but practiced in many Read Alouds 
subject areas) Time for independent reading of material of students' own choosing 
  Structural Analysis of unknown words 
  Reading Circles 
Specific to Math: Foldables and problem solving steps 
 Leveled math classes 
Specific to Science: Focus on scientific method 
 Hands-on science 
Gospel Values/ Positive behavior supports (Gospel Values and Kindness and Justice 
School Climate challenges) 
Multiple Areas: Cooperative learning strategies 
 Flexible small group instruction 
 Explicit Instruction 



E.  What gaps exist between our current practice to support long-range goals and the research base 

(include curriculum and instruction)?    

Curriculum/Assessment Alignment:  The examination, revision, and development of content area 

standards and benchmarks in all content areas are currently underway.  A focus on documented regular 

integration of content area standards and benchmarks in instruction will begin in 2004-05.  Vertical and 

horizontal curriculum alignment and alignment with assessments such as the Iowa Tests of Basic Skills, 

particularly in science, are also needed and will begin in 2004-05.  (AMN1, AMN2, AMN3)  

Identification of Research-based Strategies:  While JFK’s CSIP committees were identifying “best 

practices” in 2002-03 that would address the long-range goals, the focus was not on particular areas of 

weakness related to the long-range goals.  In 2003-04, the CSIP committees began exploring and 

recommending research-based strategies that addressed targeted areas of weakness within the general 

areas of reading comprehension, math, and science as related to the long-range goals.  

Implementation of Research-based Strategies:  Over the next several years, the monitoring of the 

consistent implementation of research-based strategies and those strategies that contribute to gains in 

student achievement will be needed.  Discontinuing practices that do not yield positive results will also 

be needed. 

Mathematics Instruction:   Working with the AEA’s math consultant, it has been realized that a more 

focused approach to addressing areas of weakness in mathematics is needed with attention to a 

problem-centered approach, mental math, and the use of fractions.  (AMN2)  Current practices do not 

reflect the time commitment needed for the successful use of these strategies in mathematics 

instruction. 

 

F.  What actions/activities will we use to address prioritized needs, established goals, and any gaps 

between current and research-based practice?  

School-wide Professional Development:  The Iowa Professional Development Model has been used since 

spring 2004 and will continue to be used for school-wide staff development as related to meeting the 

long-range goals through the utilization of research-based strategies.  (PD6)  Each CSIP committee will 

become the “resident experts” on the strategies relating to their areas and train the rest of the staff.  In 

this manner, all staff will be trained in the selected research-based strategies.  (PD5, PD6)  

Individual Teacher Continuing Training:  Continuing education by individual teachers, as far as is funded 

by Our Lady of Victory, will have to be related to the school-wide research-based strategies adopted 

and/or be consistent with individual teachers’ improvement plans as they pertain to teachers’ 

performances as judged according to the Iowa Quality Teaching Standards and the associated evaluation 

processes.  (PD5, PD6) 

Alignment with Iowa Teaching Standards:  The professional development actions align with the following 

Iowa Quality Teaching Standards, particularly as viewed in light of the research-based strategies that are 

currently used (above) and will be added (below): 

Standard #1:  Demonstrates ability to enhance academic performance and support for and 

implementation of the school district’s student achievement goals.  (Criteria 1b, 1c, 1d, 1e, 1f) 



Standard #2:  Demonstrates competence in content knowledge appropriate to the teaching position.  

(Criteria 2a, 2b, 2d) 

Standard #3:  Demonstrates competence in planning and preparing for instruction.  (Criteria 3a, 3b, 3d, 

3e) 

Standard #4:  Uses strategies to deliver instruction that meets the multiple learning needs of students.  

(Criteria 4a, 4b, 4d, 4f) 

Standard #5:  Uses a variety of methods to monitor student learning.  (Criteria 5c, 5f) 

Standard #6:  Demonstrates competence in classroom management.  (Criteria 6a, 6b, 6c, 6d, 6e) 

Standard #7:  Engages in professional growth.  (Criteria 7a, 7b, 7c, 7d) 

Standard #8:  Fulfills professional responsibilities established by the school district.  (Criteria 8c, 8e) 

Additional Research-based Instructional Strategies:  The CSIP committees will continue to look at the 

research base to make decisions about instructional practices.  (PD5)  In addition to the continuation of 

current practices that are supported by research, the following research-based strategies will be added 

to address the long-range goals of JFK.  Staff development to support these strategies will also take 

place as mentioned above:  (AMN1, AMN2, AMN3, PD6) 

  

Specific to Reading: Graphic organizers 
(but practiced in many  
subject areas)     
Specific to Math: Multiple-step problem solving 
 Estimation using mental math 
 Increased time and attention for math activities, including the use of  
 fractions 
Gospel Values/School “Six Steps to a Trouble-Free Playground” program 
Climate Aspects of the “Don’t Laugh at Me” program    

 
Curriculum/Assessment Alignment:  A focus on documented regular integration of content area 

standards and benchmarks in instruction will begin in 2004-05.  Vertical and horizontal curriculum 

alignment and alignment with assessments such as the Iowa Tests of Basic Skills, particularly in science, 

will begin in 2004-05.  (AMN1, AMN2, AMN3)  

 

Time for Professional Development:  Regular time is reserved in the school calendar for professional 

development and the associated work of the CSIP committees.  (PD6)  A combination of in-service days, 

early dismissals, and after-school meetings will be utilized.  Some of the meetings are for the entire staff 

and others are for CSIP committees. 

In-service days:  The majority of four to six in-service days each year will be used for professional 

development and the associated work of the CSIP committees. 



Early dismissals:  The afternoons of two early dismissal days will be used in 2004-05 for professional 

development. 

After school meetings of the whole staff:  At least six after school meetings of the whole staff will be 

used each year for professional development and the associated work of the CSIP committees. 

After school meetings of CSIP committees and grade level teachers:  Approximately two after school 

meetings of CSIP committees and grade level teachers will be used each month for professional 

development and the associated work of the CSIP committees.    

 

G.  How will we support implementation of the identified actions?  

The principal will continue to assign teachers to their CSIP committees at the beginning of each school 

year and appoints the chairs.  (For consistency reasons, assignments and chairs typically do not change 

from year to year.)  The principal will notify the staff of any developments over the summer and will 

review the previous year’s data, analysis, recommendations, and approved plans and strategies.  The 

principal will charge each CSIP committee to develop and/or revise an implementation plan. 

Each implementation plan will contain at least the following information: 

Tasks/steps to be taken 
Person(s) responsible 
Timeline 
Resources needed (time, personnel, materials, and budget as applicable) 
Baseline data, if available and needed specifically for the tasks/steps 
Method(s) for monitoring implementation of the tasks/steps and the plan 
 
With key roles played by the principal, the CSIP committees, each teacher, and other non-teaching staff 

members at times, the continued focus on student achievement will help lead to the effectiveness of 

the actions. 

  

III.  How do/will we know that student learning has changed? 

A.  How will we know student learning has changed over time in relation to our long-range goals?  

1.  Long-range goals 1-3:  JFK will use multiple data sources to determine if student learning has 

changed over time, including a combination of standardized assessments, diocesan-wide 

assessments, grade level and classroom assessments, and perceptual data (e.g., surveys) as 

mentioned in I.A. and II.A. above.  The data will be collected, analyzed, and shared with JFK’s 

stakeholders as outlined in question I.B. above.  Steps to ensure that ALL enrolled students 

continue to participate in the Iowa Tests of Basic Skills will be maintained.  (DWAP1)  One 

hundred percent participation in other assessments at specified grade levels will also be 

maintained.  (DWAP1)       

Specifically, aggregate and disaggregated trend line data from the following assessment tools will be 

used to determine if student learning has changed: 



--ITBS reading comprehension scores for students in grades 4 and 8.  (DWAP1) 
--ITBS math total scores for students in grades 4 and 8.  (DWAP1) 
--ITBS science scores for students in grades 4 and 8. (DWAP1) 
--ITBS reading comprehension, math total, and science scores for students in grades 3, 5, 6, and 7.  
(DWAP1)--ITBS national grade equivalents in reading, math, and science in grades 3-8. (DWAP1) 
--Diocesan-wide alternate assessments for reading, math, and science in grades 4 and 8.  (DWAP1, 
DWAP6, DWAP7, DWAP8) 
--Algebra aptitude test taken by 8th graders (DWAP7) 
--Indicators of the success of JFK students and graduates, including honor rolls, GPAs, class rankings, and 
the value of scholarships awarded.    
 

2.  Long-range goal #4:  Multiple data sources will also be used to determine if improvement has 

been achieved in relation to long-range goal #4: 

--Gospel Values/School Climate survey of staff, students, and parents. 
--Positive behavior recognitions in relation to the Gospel Values challenge. 
--Positive behavior recognitions in relation to the Kindness and Justice challenge. 
--The number of detentions issued each quarter. 
 

IV.  How will we evaluate our programs and services to ensure improved student learning? 

A.   What strategies/process will we use to evaluate how well the activities included in Constant 

Conversation Question #2 (What do/will we do to meet student learning needs?) were implemented? 

JFK will use a goal-oriented approach to formally evaluate how well the activities included in Question 

#2 were implemented to meet the prioritized needs as identified in the CSIP.  (ECSIP1)  This goal-

oriented approach will include both formative and summative components.  Formative evaluations will 

take place throughout the school year.  An evaluation will take place by the end of each year as well.  

This “end-of-the-year” evaluation, however, may also be considered somewhat formative as the 

implementation of activities for only one year may not immediately lead to the desired results.  If JFK 

were not to give consideration to this time factor, the school, although utilizing research-based 

strategies, may run the risk of the “fad” approach to educational change.  To avoid this risk and to allow 

for systemic change as a result of the staff being skilled in the new activities and utilizing them on a 

regular basis, the summative evaluation of the entire CSIP will take place every three to five years.  

  

Formative data will be collected as directed by the implementation plans.  Systemic or “broad picture” 

data about how well each implementation plan is being carried out will also be collected.  Instructional 

Practices Inventory walk-through strategies will be utilized to aide this process.  Student achievement 

data and perceptual data will also be used and collected regularly as outlined in Questions #1 and #2 

(above).  This data will be collected from students, staff, and community members and shared with 

stakeholders, the School Improvement Advisory Committee, and the Board of Education in order to 

evaluate the CSIP.  

 



B.  What implementation/student data will we collect, analyze, and use to determine how well each 

program/service described in Constant Conversation Question #2 (What do/will we do to meet student 

learning needs?) has been implemented to support our CSIP goals?  

JFK will evaluate its activities primarily by the student achievement and perceptual data identified in 

Question #2B as related to the long-term goals for which the CSIP was written to achieve.  (ECSIP1) 

  

In addition, the following data will also be collected, analyzed, and used in relation to the activities 

identified in Question #2F:  (ECSIP1) 

School-wide Professional Development: 
--Completion of the Iowa Professional Development Model 
--Self-perceptions of teachers of their competence with the identified strategies that are 
being implemented 
--Percentage of teachers who are accurately using the identified strategies as measured 
by observations and implementation information 
--Number of identified strategies used over a defined period 
Individual Teacher Continuing Training: 
--Percent of teachers participating in individual continuing education as related to the 
adopted research-based strategies 

Time for Professional Development: 
--Amount of time utilized for professional development 

Alignment with Iowa Teaching Standards: 
--Development of portfolios illustrating teachers’ performance 
--Percent of teachers recommended for standard licensure 

Curriculum/Assessment Alignment: 
--Teachers’ lesson plans indicating the documentation of the integration of content area 
standards and benchmarks in instruction 
--Completion of vertical and horizontal curriculum alignment and alignment with the 
Iowa Tests of Basic Skills 

Additional Research-based Instructional Strategies: 
--Teachers’ self-perceptions of their own competence with the identified strategies that 
are being implemented 
--Percentage of teachers who are accurately using the identified strategies as measured 
by observations and implementation information 
--Number of identified strategies used over a defined period 
--Student achievement and perceptual data as identified in Question #2B 


